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Introduction




ing	 how	 educators	 approach	 problems	 in	 their	 professional	 practice	
(Lipshitz,	2000).	As	accountability	pressures	 for	school	 improvement	
mount,	 the	 imperative	 for	 understanding	 effective	 school	 leadership	





























	 Argyris	and	Schön	went	on	to	define	theories of practice as	“special	






































Single-loop learning, reflecting a revised theory of action based on the 
original set of underlying values, beliefs and assumptions.
Figure 2.
Double-loop learning, where a new theory of action is developed based a re-
vised set of values, beliefs and assumptions (the Reflective Practitioner).
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can	 indeed	have	a	positive	 if	 indirect	 effect	 on	 student	achievement	
(Hallinger	&	Heck,	1998;	Marzano,	Waters,	&	McNulty,	2005;	Witziers,	
Bosker,	&	Kruger,	2003),	and	these	effects	are	mediated	through	the	
principal’s	 ability	 to	 shape	 relationships	among	 school	 staff	 and	 the	
Figure 3.
How policy mandates for school reform have failed to lead to higher levels 
of student achievement.
















practice	 in	 their	work,	 including	such	common	 issues	as	scheduling,	
staffing,	 budgets	and	financing	and	 facilities	 operations.	 It	 is	 in	 the	































	 Continual	 confrontation	 is	 risky	 and	 challenging	 but	 ultimately	

















How principal reflective practice and double-loop learning may contribute 
to higher levels of student achievement.


































instructional	 leadership	 as	 “those	 actions	 that	 a	 principal	 takes,	 or	
delegates	 to	 others,	 to	 promote	 growth	 in	 student	 learning”	 (p.	 14).	






























Visual representation for the presentation of each principal theory of 
practice, including the principal’s core assumptions about instructional 
leadership, and the action strategies that logically emerge from those 
assumptions, and impacts on teacher attitudes, feelings, and behaviors. 
A tacit assumption of all instructional leadership theories of practice is 
that these action strategies will indirectly result in higher student achieve-
ment, though this link is not explored in the Houchens study (indicated 
by dashed lines in the figure).






































of	practice	 framework,	which	 identifies	not	only	actions	but	also	 the	
underlying	assumptions	that	shape	those	actions	and	their	 intended	
effects.	By	exploring	principal	assumptions	as	well	as	behaviors,	the	
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